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IMHARS 

 What is the framework? 

 Why? Islington context 

 How is it being used in schools? 

 What is the impact? 

 Next steps for IMHARS 



 

Mental Health in Islington 

 
 In Islington, about 14% of children aged 5-16 

have a mental health problem. 

 Even amongst primary age children nearly 10% 
children have mental health problems.  

 That’s around 3000 children in Islington – or 4 in 
every classroom. 

 The most common problems are conduct 
disorders anxiety, ADHD (Attention deficit 
hyperactivity disorder) and depression. 

 



Schools, mental health and resilience 

 Resilience is the capacity to ‘resist adversity, 

cope with uncertainty and recover more 

successfully from traumatic events or episodes’. 

 Building resilience is a developmental process for 

individuals and school communities. 

 As the number of resilient individuals in a school 

increases, the resilience of the community grows.. 

 It is a positive, hopeful approach to improving 

outcomes for children and families and for 

promoting the wellbeing of staff. 



Context for IMHARS 

CAMHS Health & 

Wellbeing 

VCS Public 

Health 
Educational 

Psychology 

Joint partnership working, evidence based reviews, 

commitment and support from schools to share the 

promotion of wellbeing and resilience. 
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Supporting practice guidelines 



Support investigation through: 

Surveys and 
questionnaires 

Parent 
meetings 

Data-
analysis 

Lesson 
observat-

ions 

Interviews 
and focus 

groups 
with staff 

Learning 
walks 

Discuss-
ions with 

pupils 



• Three lesson observations (various 

subjects e.g. Maths,  PSHE, History) 

delivered by different teachers- looking 

at critical thinking, questioning, mistake 

making, social relationships and PSHE. 

• Looking at three marking and feedback 

books from three different year groups. 

• Speaking to a mixture of support staff 

and teachers (4-6) to explore how their 

teaching methods support pupils to 

make mistakes (this will include 

questions on staff support and 
wellbeing). 



 

Support networks that enable pupils to develop social relationships 
 

School: St Jude and St Paul’s 

We found out what’s happening by: 

 Interview with Amanda Holohan 

 Focus group with playground friends 

 Inclusion survey completed by year 5 class to 
identify with pupils that are isolated 

 All bullying data 

 Lesson observations 

 

Leading questions: 

1. How do you support pupils that are isolated? 
2. Do you have a peer support programme? 
3. How do you measure the programme’s 

effectiveness? 
4. Do you ask pupils what they think of the 

programme? 
5. How do you select pupils for the programme, and 

ensure different pupils take part? 

 
6. Do you monitor bullying levels within the school? 
7. Who do you share the data with? 
8. How do you ensure all staff support pupils that are being 

bullied? 
9. How do you ensure that pupils socialise with pupils from 

different religions and cultures? 
10. How do you teach and encourage pupils to ask for help? 
11. Do you use circle time to promote positive relationships? 
12. Is it practised regularly across the school? 

Key findings   

 
 Teaching social skills, listening and empathy  
 

 Circle time is widely used across the school  

 The learning mentor supports 10 pupils that require 
additional support on a 1:1 basis  

 P4C teaches and encourages pupils to listen, 
however is not taught consistently across the whole 
school 

 The nurture group supports positive interactions 
through staff modelling 

 
Well organised peer support programmes 
 

 Playground Friends is not currently running effectively 

 The peer support programme is not being monitored by 
playground staff 

 Pupils did not have a consistent understanding of the objectives 
of the peer support programme 

 
Planned opportunities to socialise with different pupils 
and different people 
 

 The school runs a variety of activities to encourage 

different pupils to socialise 

 The deputy head encourages the school to take part in 

fundraising events to enable pupils to socialise 

 Pupils buddy with a pupil when joining the school 

  

 
Teaching pupils to be able to ask for help 
 

 Teachers feel they encourage pupils to ask for help 
and  
most lesson observations supported this 

 Pupils said that they ask their peers for help  

 The learning mentor has tried to create an 
environment where pupils feel safe and supported 

 The learning mentor identifies pupils that are 
isolated through the social inclusion survey 
 

 
Encouraging kindness 
 

 The learning mentor reinforces a talking culture to prevent 
bullying 

 The school has 15 values that promote respect and friendship 

 In 2014/15 there were three recorded incidents of bullying, 
however there were incidents of name calling for racism and 
homophobia 
 

 

Report highlighting key findings 



Summary of strengths, areas for  

improvement and next steps 



Schools chose a focus 

Special 1 (severe, profound and 

multiple LD) 

Measuring self-esteem through pupil 

engagement, and targeting pupils in 

need of additional support. 

Primary 2 

Embedding the Solihull approach 

to increase positive behaviour and 

staff containment. 

Primary 1 

Developing a curriculum for reducing 

stigma, teaching about mental health 

and working effectively with parents. 

Special 2 (moderate LD) 

Creating a coaching culture within 

the school to improve staff 

wellbeing, reduced stress, and 

sickness levels. 

Secondary School 

Tutoring and coaching conversations to support independent learning. 



Boost in pupil  

self-esteem 

Review of bullying and 
behaviour monitoring to 

inform policy 

Strengthening  of 
partnerships with 

parents. 

Improved 
communication and 

joint-planning amongst 
staff regarding 

vulnerable pupils 

A half-termly wellbeing 
survey for staff  to monitor 

morale 

Creating a structured 
way to monitor pupil 

engagement 

Whole school mental 
health training and 

awareness raising for 
parents 

Promoting social 
events to build trust 
between colleagues 

Whole school training 
on the Solihull 
approach and 

embedding this way of 
working 

What difference has IMHARS 

made in schools? 



IMHARS supporting vulnerable pupils 

 Families First, IFIT, the Health and Wellbeing team 

and CAMHS are working together to support schools 

provide early help to pupils and families, and to 

understand the barriers to using the Early Assessment 

Tool (eCAF).  

 Exploring the journey of a child with mental health 

needs and considering the support across all seven 

IMHARS components. 

 Looking at the barriers to early help and encouraging 

more to use the early help assessment tool. 

 



Next steps for IMHARS… 

 Support other schools to investigate their practice in 

promoting mental health and developing resilience. 

 Publish toolkit to include resources to assist in 

investigating and delivering each component.  

 Regular IMHARS network to share learning and provide 

support. 

 Work to further develop work with and between 

secondary schools. 

 Share learning from the Early Help project and work 

with CAMHS and Early Help to further integrate 

framework into schools. 



What we’ve learnt 

 Build on what you’ve got 

 Keep going! 

 Be clear about expectations and commitment 

 Concise, meaningful  

 Importance of meaningful partnerships 

 

“It is not the strongest of the species that survives, nor the most 

intelligent.  It is the one that is the most adaptable to change.” 

Darwin 



Thank you for listening! 


