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Overview  

• This slide pack presents some of the emerging findings from the 

independent evaluation of the Peer Support Programme, based on the data 

collected during wave 1 of delivery in the summer term 2018. The findings 

are indicative only at this stage, and are not for quoting or publication. 

• The slides are intended as a resource for participating schools, colleges and 

Children and Young People Youth Organisations (CYPYO), to support the 

ongoing planning and running of peer support activities. They include a 

summary of what young people liked or would improve about the peer 

support, as well as some of the lessons learned by other organisations. 

• Please register for one of the evaluation telephone clinic sessions, if you 

would like to discuss the findings or next steps in more detail. Information is 

available on the Anna Freud Centre ‘Evaluation’ web page, and you can 

contact the evaluation team at: peersupportevaluation@ecorys.com. 

mailto:peersupportevaluation@ecorys.com


Sources of data  

• The findings so far are based on analysis of the following evaluation data 

that was collected during wave 1 of programme delivery. In total, 53 schools 

and 3 CYPCOs took part in the pupil survey, representing a positive start: 

Table 1: Evaluation data collection – Wave 1 

• It is too early to report on wellbeing, mental health or resilience outcomes 

after wave 1 of delivery. A more detailed set of analyses will be carried out 

following the completion of wave 2 at the end of the autumn term. 

Key stakeholder group No. Achieved 

Survey of lead contacts for pilot organisations n=73

Telephone interviews with lead contacts n=35

Survey of children and young people age 8-10 years Baseline: n=809

Follow-up: n=324

Survey of children and young people age 11+ years Baseline: n=1341

Follow-up: n=334



Navigation

The remainder of this document presents a brief 

summary of relevant emerging findings, covering: 

• Profile of the emotional wellbeing and mental health support 

available within participating organisations prior to the programme

• Aspirations for the programme 

• Arrangements for recruiting and supervising peer mentors 

• Characteristics of peer support 

• Young people’s reasons for being a peer supporter

• Issues/challenges, sustainability and further information

• Achievements to date and lessons learned



What provision was already in place among 

participating schools and colleges? 
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Schools already had significant 
support currently in place or 

commissioned

Around a third (32%) having peer 
support programmes already in place

Most have had school staff delivering 
support (92%), with range of other 

providers helping deliver

Generally, schools broadly satisfied 
with mental health support in place.

However, those who are satisfied are 
more likely to be quite (60%) than 

very (11%) satisfied

…and around a quarter (27%) were 
either not very or not at all satisfied



Aspirations for the programme 

A wide range of different reasons for participation depending on the situation of the school:

• Raise profile of mental health
• Provide positive environment for children
• Preventative approach
• Fit with school ethos
• Sustainable model
• School network and training

Initial considerations were largely about impact and the logistics of running the programme. 
Most, but not all, had a number of other mental health activities/programmes in place. 

“It was new – we have had interventions before but they become boring and tedious for the 
children. The Peer Support Programme was about what the children wanted and to create 

something new”

One already had peer support in place so used the programme to extend provision. Those that 
did have other provision in place saw the programme largely as complementing or adding to 
existing provision.  For one or two, using peers was important as it wasn’t always possible for 
existing adult mentors to identify young people with issues.



Recruitment and supervision

Training/On-Going SupervisionRecruitment and Take-Up
Many schools took similar approaches to recruitment, creating 
application forms (e.g. with job descriptions, supporting 
leaflet) and allowing young people to apply directly. Some also 
used this as a way of identifying mentees as well as mentors. 
This was sometimes followed up by having interviews – one 
primary school appointed the “unsuccessful” candidates as 
lower-level “spotters” to identify possible issues/ flashpoints in 
their primary school.

Others appointed mentors from speaking to mental health 
ambassadors at their school or asking pastoral staff for 
candidates or simply through directly talking to certain classes 
or in assemblies.

A variety of different approaches were used for identifying 
mentees. One provided a questionnaire to pupils on the pupil 
premium list and chose respondents as a mentee if they said 
they were not happy at school. Others used a mixture of self-
referral or staff referral approaches or asking parents. Where 
adult mentors were already in place, the peer support 
approach was felt to allow cross-referral and for the peer 
mentors to pick up young people with a lower level of need.

Take-up was felt to be positive with no significant issues 
pertaining to recruitment– with exception of one school that 
felt launch towards end of school year and exams meant pupils 
did not want to come forward with problems.

Training for mentors was widely seen as having gone well. This 
was particularly the case with older children, where the training 
materials provided were felt to be very useful and needed 
no/little changes. Primaries felt that more needed to be done to 
adapt the material to meet their pupils’ needs. For example, 
one school noted that their young people found it hard to think 
up their own ideas of what someone might find difficult.

Some supplemented the material with their own 
approaches/ideas (e.g. incorporating additional games or 
activities), with one school providing training based on both the 
Peer Support Programme materials and slides from the Healthy 
Schools mentoring programme.

Schools had varying approaches to on-going supervision, 
according to their circumstances and situation. This included 
both informal approaches (e.g. open-door policy for mentors to 
raise queries with staff) and formal (regular check-ins with 
allocated time). Formal sessions provided the opportunity to 
remind around safeguarding, and to trouble-shoot. 

One primary school used their regular supervision as a means 
of assessing upcoming cases. They would read out any 
information provided by potential mentees via the self-
referral box and discuss as a group both how they would deal 
with the situation and who was best positioned to be mentor.



Approaches to Recruitment
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Characteristics of Peer Support

Pilot Leads Q’re
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Reasons for choosing to be a peer supporter
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Main reasons for non-participation
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Another Reason (Under 11)

“I was [peer supporter] but no-one came”

“I speak to one of the school teacher”

“Not comfortable with it”

“Just because I felt like I wasn’t the right person to do it”

“Because I never have any worries”

Another Reason (11+)

“I prefer to deal with things on my own rather than talking about it”

“For me it’s pointless as people my age don't want to talk to older 
people”

“Didn’t feel like immature students my age would understand what I am 
going through”

“I don't have any problems”

“I am highly insecure with severe trust issues so will only seek help from 
my close and trusted friends”

Similar 
proportions 

saying didn’t feel 
like was needed

Question asked as multi-code Self-evaluation Q’re



One thing that young people would Improve…

11+ (Peer Supporter/Both)

“Nothing”/”Don’t Know” (multiple)

“More time”/”More sessions” (multiple)

“Getting them to be open enough and talk to me”

“In my primary school it was a struggle to get them to trust you enough to tell 
you what’s wrong” (Community College)

“It was challenging to make the person to trust you because he doesn't know 
me”

“Knowing when to stop the mentee to paraphrase the problem so that I 
understand what’s going on”

“Knowing you cannot fix some things that happens to them you can only provide 
support to help them through it”

“Some students didn't listen and could hit and be disrespectful”

“Trying to control the mentee without being too mean”

“The first session – trying to talk for the first time”

“To speak in front of lots of people”

“Trying to stay open minded about how the people act”

“Not letting their issues or anxiety get to me and affect my life more than it 
needs to”

“Sometimes I found it hard when I could relate to what the person I was 
supporting was going through”

Under 11 (Peer Supporter/Both)

“Nothing”/”Don’t Know” (multiple)

“Nothing, it is a really good program as it is and I think it helps a lot of students 
not just the mentees but me as well”

“More time”/”More sessions” (multiple)

“A special room that is secret calm and relaxing to us and other people”

“To have a place where we can help the children where no other children can 
but in and say 'What are you doing?' So a place where people can go to not be 

interrupted”

“Having our own office so that no one can overhear the mentee”

“Its great all on its own but 3 thing that could help Is maybe the ability to 
actually quit meaning if you (the Peer mentor) feels like they can’t help, not 

bonding  or even have a problem of your own you can quit. If it doesn't seem 
possible then if you have a problem you can talk together about it, if the peer 
men-tee has a problem which s already solved maybe they could stop...like on 

the contract it says 3 weeks, maybe it could say 3 weeks or shorter”

“Making people more aware of it not just being for fun”

“To reach out to other school[s] and help them”

“We could have made a banner of the names of the peer mentors”

“If children don't want to talk get them to write down or draw it”

“Make a group [happen] regularly so they will feel comfortable with us”

Generally, notable proportions of participants were very positive, feeling that they did not know anything that could be improved or that 
there was nothing that could be improved. There were initial indications of different levels of emphasis across the different samples –

whereas under 11s tended to focus on possible changes to the format/logistics of sessions (more time, more sessions, more people etc.) 
and, in particular, the need for privacy, older children placed more emphasis on either their relationship with the mentees and how this 

could be maximised (e.g. trust, support, engagement) or possible impact on themselves



CYP views on benefits of being a peer supporter
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Under 11 (Peer Supporters/Both) Best Thing…

“You can help people in all kinds of conditions and it feels nice to feel they 
have your trust”

“To help people and do what’s right”

“That people would listen to what I would have to say and I listened to 
them because at home I don't get listened to that much so I don't want 

them to feel like me”

“I can make other children be listened to and not ignored. I also like to 
make children know that someone cares about them”

“Helping other people and their problems and realizing people trust me 
now and know I’m helpful and kind”

“Being able to help and support people to speak out of their concerns”

Most Rewarding Thing…

“When they come to find me”

“The way they look at me”

“Seeing them smile and be happy with the people around them”

“Knowing that you can help with a positive change and seeing your mentee 
grow”

“Seeing the people I helped helping others and knowing you have done 
something to help many others to come”

“Making people feel happy and letting them know they was not on their 
own”

“Being able to help others and talk to them so I would be less shy to talk to 
strangers”

“Being able to support other students and helping them improve their time 
at school and just giving them a safe space to talk about their feelings and 

things that worry them”

Wide range of types 
of impact perceived 
by peer supporters

Self-evaluation Q’re



Achievements & lessons learned so far

Learning and Overall View

Achievements
Understandably, most schools felt it was too early to be 
definitive about outcomes that might be achieved so far.
However, where schools did give an opinion they felt the 
programme was beneficial, with different outcomes suggested:

• Mentors: increased confidence; new skills learned; 
increased willingness to talk; pride in their role; positive 
relationships; self-esteem; engagement in lessons

• Mentees: positive friendships/relationships; self-esteem; 
engagement in lessons

• Whole school: raised profile of mentoring, wellbeing; 
changing culture/less taboo around mental health; more 
students approaching mental health staff

Schools provided a number of suggested learning points for 
other schools:

• Follow the guidance (but tailor materials as required)
• Keep it small and manageable, with a specific focus (as 

mental health can be broad)
• Let young people lead the programme and trust them
• Ensure someone manages it who has time/capacity
• The programme is invaluable and cost-effective (through 

stopping long-term issues arising)

In general, schools were positive, with some advising other 
schools to consider adopting the same approach:

“Go ahead with it, it’s really good. It’s really important to build 
those relationships”

Monitoring & Evaluation
Interviews with leads suggested most were paying attention to 
perceived outcomes on an ongoing basis. At this stage (before 
most had completed follow-up surveys and, hence, data was 
available on dashboards) most focused on this ad-hoc approach 
although anecdotal evidence some planning to use dashboards 
when baseline to follow-up data available.

Issues/Challenges
Schools did note some issues and challenges – these focused on 
logistical issues rather than concerns around the approach or 
fundamental nature of the peer support programme.

Key issues or challenges noted included:
• Staff time - possibly addressed by involving more than one 

staff member; running activities in manageable blocks 
• Pupil time – children not liking missing lunch, or challenges 

getting them out of class  - possibly covered by allowing 
more notice for timetabling activities

• Lack of information on monitoring/evaluation in training
• Accessing funding


